DOCUMENT RESUME 
‘, BD 131 628 | ' _ BC 091 Bat 


TITLE, 7 ‘The Prince William Model: A Planning Guide for the 
: Development and Taplement ation of Full Services for 
“All Handicapped Children. 
IngaTTor2OW National Association of State Directors of Special 
o Education, yashington, D.C. ; 
PUB DATE. 76 ' 
NOTE 43p. - ; 
AVAILABLE FROM National Assaciation of State Rirectors of special 
; Bae eo Fducation, 1201 16th Street N.W., Washington, D.C. 
a 20036 ($2.50; $2.00.each in quantities of 10 or more, 
Boh es prepaid) , : 
EDRS PRICE HP-$0.83 HC-$2.06 Plus Postage. ; 
DESCRIPTORS | Delivery: Systems; *Demonstration Projects; Elementary 
“Secondary Education; *Guidelines; *Hahdicapped 
Children; Identification; Individualized Instruction; 
Models; *Program Devélopment; Program Planning; 
fre Records (Forms); Student Placement 
IDENTIFIERS Maryland (Prince Willian cory *Public ia 94° 
« 142 


ABSTRACT i 
Intended for special education program ‘planning 
teams, the guide. details the development and’ implementation of full 
services programs for handicapped children in Prince William County, 
Maryland as specified in the Public Law 94-142. It. is explained that 
the Full Services Model Program Consists of four processes: 
identifjcation (involving public awareness and screening clas aa 
_assessment (including the diagnostic evaluation and a 
multidisciplinary staffing); placement (involving determination of 
service needs, development of an individual educational plan, and 
“comparison of placement alternatives); and the instructional process 
(implementing the individual instructional plan and reporting 
individual progress). Provided are statements of responsibility in 
the delivery of special education services of the following agencies 
or persons: the State Department of Education, the Division of 
‘ Special Education, the local education agencies, the school 
principal, the teachers of handicapped children, the local supervisor 
of special education, and appraisal and support personnel. Also 
provided are planning forms for assessing current programs and 
developing new program elements. (BT) - ; 


ée 


EET E TT TTT TTT TITTLE TTL ELE ee 
* Documents acquired by ERIC include many informal unpublished 

* materials not available from other sources. ERIC makes every. effort 
* to obtain the best copy available. Nevertheless, items of marginal 
* reproducibility are ofgZen encountered and this affects the quality 
* of thé microfiche and hardcopy reprodpctions ERIC makes available 
* 
* 
* 
* 


eee ene 


via the ERIC Document Reproduction Service (EDRS). EDRS is not . 
responsible for the guality of the original document. Reproductions *’ 
supplied by EDRS are the best that can be made from the original. * 


HERRAARERRARAEAAEBRERERRERARERRERERERERAR ARES ARSE SERATERERER EARS S BEREEE 


. 


~E€D131628° 


4 CO9s PFC 


U S' DEPARTMENT OF HEALTH, 
"EDUCATION 6 WELFARE 
NATIONAL INSTITUTE OF 


DOCUMENT HAS BEEN yaaa 


~ OF shan apa ceaceornas "| 
THE PRINCE WILLIAM MODEL SENT OFFICIAL NA “gen INS tu uté oF 


mone DR 10N POSIT 


A Planning Guide .- 
+ for | og a 
the Development and Implementation — « 
Ps of . a 7 


Full Services for All Handicapped Children 


| ‘Published a 
National Association of State Directors 
"of Special Education - ~ yl 


1201 seeeliaty Street, Warthiijaek 
Washington, D:C. 20036 . 


gae : (202) 833-4193 | 


< ty 


2 “ia 8 ae = "5 = ie J 


i Be ; { ee 


i , 


Additional copies of this publication may be obtained for $2.50 or. $2. 00 each.i in quantities. he 

f of 10 or more, prepaid, to cover postage and handling, from the National Association of oe 
* State Directors of Special Education,' 1201 Sixteenth Street, Northwest, Washington, D. C. i ‘ 
20036. p< = 


: 1976 bE oe 


* — By 
Table of Contents ' 
, ; * ] ' 
_ FOREWORD....... te Ne Nici stones vathieadiate aveiaands | Re AS ies eens kaa Ime Bese ee ees Vv 
- ACKNOWLEDGEMENTS .............00- ila winngedlinen exsist slepeaiivere inline Wee ae ieitiare Salen oe dees ee AV 
UsE OF THE e Guns sivisvea Me, aici ay shiva strane denies G asetaist asin erin bitees tively Coen eeeeeees ates sseaneeiavescs 1 
|. FULL SERVICES MODEL PROGRAM ......,.....-060050 an sauecaneass Kad dennpaney. B 
: IDENTIFICATION PROCESS «....... La Ps wages te bees hing eine e as ra RSET Sieieea Sides, vera deo 5 
Awareness ....: Sod wibe Gate wp aihitis arereckseleiscd.e PuiBiea sa Ooe.S34'Ss.0 UE Cains pooeiaae ered’ 5 
' ‘Screening.. : 4s bay acd ahs Be 9/4. a hieun eribbin wg avacn 518 nar re Sie aha Gane Mawiae Lane hoartlen TY 6, 
: Recommending Diagnostic Evaluation er are eee aie eae OS Riaigiels Gloraed HS ‘hs ae avalide 7 
, , 7. Evaluation of the Identification’ Process dcopetes MR chavavet Sisiaeyae I, Senne tee e ewan’ Se chavea axe peunegle rath 


ot 


.’ ‘ASSESSMENT PROCESS 2 as jenaitiaan ofa teteci Suihsinesanns ia 
Diagnostic Evaluation Bid ; 
Comprehensive Staffing... . ps 


PLACEMENT PROCESS 
Determination of Need for Specialize Services 
» ( Individual Education Plan. . 
Placement Alternatives... . F 
-Placemént Resources and Services ............. Side PORTE pa easENcoube neat Sepused Riciea eile 
‘ ** ‘ 
" INSTRUGTIONAL Paschas phe letisast Eanes Si aaaiae dos voeaare idem aeons tatanseislears ios tidak eR AGACE 
individual Instruction Plan : 
- Individual Progress Report ..... ; oa P 
‘” Reevaluation of Placement ...... cee tiauilg aerated eda musie'® 


. RESPONSTBIEITIES FOR SPECIAL EDUCATION SERVICES 


State Depgrtment of Education’ : ‘ 

SDE Division of Special Education «...’.. heats ane e 

Local Education Agencies ............... ae bade rae 

School Principal .... 2... ....0eeeee gees thes eee sap SAS CORE eee eam aee casequlsie FR 
Teachers: Serving Handicapped Childrett..i.......cseceees R atsoavee ETE CREE 
LEA Supervisor of Special Education ..... ik whbibe ele i deteinows 

Appraisal and Support Personnel......... Hefa wierecalaheCAGia chia! a oresbts mee eene-o rE Te OTe : 


PLANNING FORMS.” 
+ 


a) 
; List of Figures 


p] 


1. Sequence of Activities — Program o 


® ; 
2. Sequence of Identification Activities....\.-....-. os.asetah Ae aioe sie aie. ais onei H8 QOS Hing SINFO ret 


’ 
* 
Sine . 

rer ee eee ee ee ee ee ee 


3. Sequence of Assessment Activities:“\ . afhorsis en 


4. ‘Sequence of Placernent Activities 


=) Sequence of Instructional Activities .... 


6. Sequence and Timing of Events 


Ca 


\ 


> 


‘Foreword ex og 8 
$c" ; 


4 


Special Education in. Piince William County took ‘a great step forward in the past year . 


with she development of the Planning Model ag described herein. The initialsieadgrship 
effort with the plan evolved as a jgint venture of our local ‘school system and th¢ Division of 


Special Education, in the State Department of Education in Richmond. The Division of” ; 


Special Education assisted both in ‘funding and entouragement as well as advice at Critical’ 
. stages Of the development of the Model. . 


-. [ommend the National Association of State Directors of Special Education: (NASDSE) 


‘i _ for their assistance and guidance in our planning process. leading to this, Model; and a 


“special word’ of thanks should’ bé’ given to NASDSE's ‘Executive Director, Dr. Richard 
Galloway, for the nunierous hours: he spent with both focal and State staff members in 


"seeing this effort tyrough to completion. 


It has been said theeschools are the reflection of the public and: as $ ‘such are unable to 


accept change readily. However, in,my proféssional life, I have found that lay boards and 
g Pp ? 
parents are far more willing to take greater risks and to accept change than the‘ professional 


staff. The development of this Modél proved to be no exception. Both the parents and the 
members of the Prince William County School’ Board are to be congratutated for, their 
leadership and willingness to explore new territory. ” 

It is our sincere dese that this. Model wilt be beneficial to other local ‘educational 
~ agenci¢s throughout Virginia and/ the country as they move forward in their efforts to 
develop full services for all handicapped aniieren within their charge. 
ss gna MILTON L. SNYDER 

Division Superintendent, 
Prince William‘County Public Schools, Virginia . 
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-This Special Educatior® Program Model is a 
product of a participatory, planning process con- 
ducted in the \public schools of Prince William 
County, Virginia, following a recommendation by 
the County School Board, The planning activities 
; involved more than 50 persons, including the ~ 
Division Superintendent and his executive manage- 
ment team, principals, supervisors of special and 
general education, special 
teachers, support service personnel, and parents. 
' Their name are listed at the, at of this 
publication. : . 

The planning activities leading to development of 
the program model were made possible by a grant to 
the-County. from the Division of Special Education, 
Virginia State Department of Education. Technical 
assistance in the design and implementation of the 
planning activities was cpravi y atio 
Association of State Directors of Special Edu 
Inc., through a contract with the County School 
Division, ‘ 

The leadership of Dr. Milton L. Snyder, Superin- 
tendent of School Services, and the members.of the 
Prince William County Schoo! 
the. aotivities* leading to the: development and 
adoption of this pragram is rec#pnized as the type of 
forceful, forward-looking direction which executive 
managers of school systems across the country must 
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class and regular © 
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take in creating appropriate educational programs 
for all handicapped children. 

“Special recognition must be given to Dr. William 
Helion, Associate Superintendent of School Serv- 
ices, for his leadership role in developing the fund- 
ing proposal as well.as in coordinating all planning 
activities and the technical assistance provided by 
NASDSE personnel. . 

Finally, the program model would not have been 
developed without the thousands of hours cons 
tributed by supervisors, principals, teachers, and 
parents in the Prince William County‘school system. 
Theft time was given from busy schedules in the 
belief that their efforts \would. be _ compensated 
through the provision of better services to handi- 
capped children. Further teward to all who partici- 
pated in the development of this program will come 
as other local education agencies use this program 
model in reviewing their own existing programs and 
planning new or more responsive services and pro- 
grams for handicapped children across the nation. 


Jamgs R. GALLoway, Eiecutive Director 
Wicitam Scuipper, Associate Director 
WILLIAM Witson, Associate Director 
NASDSE, INC. . 
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This Planning Guide has been developed to help 
pefsonnel in local education agencies review their 
existing special education programs and plan for the 
development of additional services leading, to a 
‘comprehensive progiam of full services for all 
handicapped children. The guide consists of three 
_ Major components: 

I. A full services model program, ~ 
Il. Statements reflecting the responsibilities for 
special education services, ; 

III. Forms for assessing current programs ‘and 
developing new program elements. 


Designation of the Planning Team 


It is suggested that,the Planning Guide can be 


used most effectively by involving a multidiscipMnary - 


team consisting, of administrators, “supervisors, , 
principals, teachers,— both regular and special 
class — support personnel, and parents. Although 
the use of such a participatory planning process may 
be costly in terms of time and resourtes, it should 
return dividends in efficient planning for full 
__ Services implementation. : 

Differences of opinion obviously will be found 


among members of the planning team, with varying | 


views concerning what services should be delivered... 
the adequacy of existing program elements, per- 
sonnel needed to deliver and: supervise services, arid 
priorities for the use of local resoyrces to implement 


' ‘ 
’ 


, counterparts. 
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new program elements. 

These differences of opinion are best resolved in 
the planning process. A full service plan.that results 
from an interdisciplinary planning protess has a 
much greater chance for funding and implementa- 
tion than a plan prepared by- program specialists 
without their general education and administration 

The first activity of the planning team should be 
to review in tetail the model program presented in 
Part I of the Planning Guide, making any necessary. 


revisions to ‘adapt to state laws and regulations. The , 


planning team should then develop statements. of 
responsibility for all those involved in providing a 
full services program, using Part II as a guide. ‘The 
final planning process will be to utilize the forms in 
Part III for a specific analysis of the existing pro- 
gram and plafining for the development of addi- 


- tional program elemekts. Full details on use of each 


of these component pafts of the Planning Guide are 
given at the beginnin@of eachtsection. 

_, When the Planning’Guide is completed, it should 
provide a ready reference to the elements existing in 
the current program, those elements of a full service 
program that could be initidted readily with 
available.resources and those that will require addi- 
tional financing. As such, -it ‘should represent an 
accurate needs assessment for accomplishment of a 
a services program and an estimate of the addi- 

ional resources necessary to achieve this goal. _ 


_ SEQUENCE OF ACTIVITIES. 
, ». PROGRAM MODEL 
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IDENTIFICATION 
~ ACTIVITIES 


| > ASSESSMENT . 
ACTIVITIES | 
| - PLACEMENT 
¥ ACTIVITIES ~ 


INSTRUCTIONAL 
ACTIVITIES 


Introduction 


The planning team should, as its first step, review 
\in detail the model: program presented below and 
make any revisions necessary to assure that their 
revised model is in line with state laws and state 
Department. of Education regulations. (For ex- 
ample, many state Jaws mandate full services prior 
to 1978 and specify age ranges that vary for those 
specified in P.L. 94-142.) Through the review and 
revision précess, the planning team should develop 
a detailed program’ description of the full services 
program model it recommends for implementation. 

In this phase of the planning process, it should be 
recognized that members of the planning team will 
tend to think of program elements based on the 
existing program and resources. The team should 
force itself to think in tefms of ‘what should be” 
rather than ‘what is.” 

This program model was developed through a 


participatory planning process involving adminis-, 
trators, support personnel, teachers, and parents.: 


The goal of the planning group was to develop a 
program model from the focal point of the 
‘individual student and his or her individual needs. 
The program was designed to include program 
elements necessary to meet the requirements of state 


. and federal regulations. ‘Specifically the program 


was developed to be.responsive to specific provisions 
of Public Law 94-142, ang to = the following 
assurances: : : 


° . aernne child identification procedures, 
“full service” goal and a detailed time table for 
"ceeealaie this goal, 
complete due process procedures, 
regular parent or guardian consultation, 
_ Maintenance of programs and procedures fot 
comprehensive personnel development, 
special education provided to all handicapped 
children in tha “least restrictive environment,” 
* non-discriminatory testing and evaluation, 
policies and procedures to protect the confiden- 
tiality of data and information, 
maintenance of an individualized program for 
all handicapped children, 
_an effective policy guaranteeing the right to a 
free, appropriate public education at no cost to 
parents or guardians. 


Program activities include: Identification, Assess- 
ment, Placement, Instruction and Reevaluation. 
Figure 1 presents the sequence of these activities. 


SEQUENCE OF IDENTIFICATION ACTIVITIES | 
\ _ PROGRAM MODEL . \ 


AWARENESS CAMPAIGN’ 


MASSIVE SCREENING 


TASK FORCE “SCREENING TEAM 
IDENTIFIED IDENTIFIED’ | 


- TARGETGROUPS 
. . HDENTIFIED _ 
MATERIALS DEVELOPED 


| _ MESSAGES AND 
‘MATERIALS DISSEMINATED 


CHILD FOUND OR ‘REFERRED 


‘REVIEW OF RECORDS 
CLASSROOM AND/OR HOME VISIT | ~ 


TARGET GROUPS 
IDENTIFIED 


INSTRUMENTS DEVELOPED 


»' MASS SCREENING ° 
‘ IMPLEMENTED 
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Identification Process 


~ Definition: Identification is the ongoing process 
of locating and screening . suspected exceptipnal 
children for special education services. The se- 
quence of activities in the Identification Process is 
reflected in Figure 2. 

Purpose: The purpose of the Identification 
process is to seek out, locate and identify those ex- 
ceptional children within the jurisdiction of the divi- 
sion between the ages of 3 and 21, who are either 
‘not receiving an. education or’ who ‘are receiving 
inadequate educational services. _ 

Policy: It is the policy of the ‘poral Education 
Agency to assure that all children between the ages 
of 3 and 21 residing within the jurisdiction of the 

‘LEA who are exceptional, will be identified, 
located, screened, and referred- for appropriate 
special education services. It is also the policy of the 
~ LEA that in doing so, there will be assurances of the 
protection of confidentiality and the rights of 
parents and children. 


’ 


Awareness 


A Local Education Agency awareness campaign G 


will .be- organized and implemented to generate 
referrals for screening and to inform and educate 
community members concerning the right to a free 
and appropriate education for all children. 
1. The campaign will be conducted in a 
systematic manner to emphasize: ‘ 
the nature of normal child development, 


the nature of éxceptional developmental 


patterns, 


early signs of exceptional eh aie ; 


patterns, 
the need ‘for early intervention, 
the scope of special educational and re- 
lated services available, and the persons 
to contact regarding these services, 

f. the right to a free and approptiats edu- 
cation. e 

The activities of the campaign will be 


planned to involve parents and community | 


members to the fullest extent possible. 

Those specific target groups to be contacted 

directly by the most. appropriate means will 

include, but not be limited to: _ 

a. members of the educ?tional community, 
specifically: administrators, supervisors, 
principals, assistant principals, guidance 


counselors, psychologists, all teachers, 
aides, se¢retaries, local private day . 
school and day care center staffs, . resi- 

ial school staffs, college and univer- 
sity staffs; 


b. parents of children with potential edu- 


c. 


h. 
i 
J 


k. 


cational handicapping conditions; 
members of the medical community, 


’ specifically: pediatricians, obstetricians, 


ophthalmologists, orthopedist’, optom- 
etrists, dentists, neurologists, general 
practitioners, otolaryngologists, - psy- 
chiatrists and other specialists; : 
persons in professional capacities in“hos- 
pitals and clinics and private practice; 
‘personnel in public’ agencies such as: 
public health, -welfare, mental health, 
unempjoyment, vocational rehabilita- 
tion, counseling centers; : 
members of service groups, including: 
Lions, Elks, Welcome Wagons, Ameri- 
can Association for University Women, 
Boys Clubs, Girls Clubs, Eastef Seals, 
United Cerebral Palsy, and Mental 
Health Association; & 

parent organizations such as: A@@ocia- 
tion for Retarded’ Citizens, Association 
for Children with Learning Disabilities, 
Parent/Teacher Associations, Programs 


**for Enrichment of the Gifted; 


church members and groups; 
legislators and.political groups; 
cultural (national) groups or clubs, 
professional organizations. 


The public information and ‘awareness cam- 
paign will utilize a variety of materials and 
media to communicate effectively with a di- 
verse and scattered population. For saample 
the campaign will: 


a. 


place ongoing advertisements, news re- 
leases, and feature articles in newpapers 
and agency newsletters; 

schedule monthly advertisements, news. 
releases, spot announcements, and in- 


. terviews in statewide‘ public btoadcasting 


systems, radio and television; 
create, design, and place posters, bulle- 

tins, and brochures in appropriate lo- 

cations; 

distribute referral postcards in: doctors’ ; 
offices, school mailings, bank. state- 

ments, payroll check mailings, utility 

bills, church bulletins, welfare checks, 

community stores, and libraries; - 


woe 


‘e.. distribute an updated bookle describing 
a) school and community resoutces;!. 


provide community groups with personal 
contacts. via’ speakers, for 


‘2 _ tional training, and inte iews ‘with 
_. School personnel; 
g. provide an opeh’ ‘telephone line which 
. . will respond. to those dgsi ng informa- 
>! tion and/or assistance. 
bf e “ 
Screening’ 


A system will be established for 
pected exceptional children to dete 
for’ referral to assessment. Accepta le conditions 
will be indicated for the waiver of screening tests, 
such. as: (1) the patents have already arranged for 


equivalent assessment results to be submitted to the 


§chool, (2) the equivalent assessment data have been 
obtained within the,six months prior to identifying 
the child and have been made available. to ~ the 
school,, or (3) the parents waive screening in 
preference to an independent evaluation. Proce- 
dures to follow when the decision is reached not to 


screen a child who has been referred will be, 
detérmined. 


1. _ The procedures for handling i incoming refer- 
rals for screening shall consist of: 
a. completion of a standard registration 
form; 
b. check of all records to determine possi- 


id ble need for services. Records to be 


a checked include the following: 
1) diagnostic centers 
2) speech, language, 
centers 
3) social service agencies. 
» .4) health service agencies 
mental health centers - 
6) vocational rehabilitation, centers 
7) child development centers 
8) juveriile services or centers 
9) day care centers 
10): group homes * 
11) adoption/foster care agenciés 
12) private and charitable “care” groups 
13) school records; 


and hearing 


c. exploration of reasons for the educa-- 


tional problem; 


d. securing written parental a ae for “ 


individual screening by: 


1) notifying the parents in the lan- 


guage of the home through| the use 
of registered mail and/or 


lephone 


s, .educa- ° 


‘call or personal contact; i 
stating the reasons for the screening 
request, -when someone other than” 
the ..parent has requested such 
action; 


2) 


3) indicating the persons who will’ ine 


stitute the process; 
x) explaining the procedures” to be" 
used; 


__5)__ explaining tl the e rights « of due proses. 


and access to school reco: 

6) explaining how findings will bé 
_used and who will use them; 

7) assuring the parents of their full in- 
volvement in the results of the. 
screening, 

2. There will be two basi¢ types of screening in 

ie effort to identify all exceptional children: 

The process . for massive aggressive 

screening of all kindergarteners, first 

graders, and preschoolers in day care 

, centers and-other public facilities will in- 

clude specific measures or instruments 
which: = 

1) check vision, hearing, speech and 

language, motor development, con- 

‘ceptual and _perceptual’” develop- 

>ment, and :psycho/social develop- 

ment; - 
2) use both observational and per- 
: formance techniques; 


3) use’ techniques guaranteeing non- - 


. discrimination; 


4) use a process of analysis by a feam - 


of specialists who will refer the stu-" 
_ dent for a complete diagnostic eval- 
uation when necessary. 
“b. The process for screening’ specific indi- 


viduals referred through the awareness _ 


‘campaign, such as those who. are 
referred by teachers, parents or surro- 
, gates, self-referred, ( 


ra drop-outs 
and mid-year and year-effd failures, will * 


‘consist of: 
1) a record check ‘and provision for 
. automatic referrals for screening; 
2) subsequent biennial record check 
i resulting in. subsequent automatic 
referrals for screening; ~. | 
3) follow-through with a screening 
- technique as described for massive 
, « Screening, , ‘ 
4) an interim placemegt during: the 
' screening and diagnostic Beem, 
when saree 


te 


3. The process for screening all students trans- 
ferring into the school division will cansist of: 


a. review of their records, when available, : 
for handicapping conditions or "need for . 


- 


special services; 
b. (if records are not available) either 
- 1), contact with the last school division 
attended for-aceess to records, or 
2) contact with the home; 
c. (if needs for special education are indi- 
“———=cated)"-a screening or diagnostic” tech= 


nique as well as the standard referral 


process. 

Similar methods for screening will apply to all 
students referred by teacher, parents, or other 
persons outside the school, division by following the 
standard referral procedures. 


; Recommending Diagnostic Evaluation 


The process af recommendation for diagidatic 


evaluation and possible - consequent. Additional . 


. servicé will include: : 
1. Completion of a standard registration form, 
2. Contact with student and parent(s) regarding 
the need and procediiie, for the diagnostic 
evaluation, 


acs —~ 


3. 


+e 


Inclusion of all relevant dereening data as ° 
part of student cumulative folder. = 


ry 


Evaluation fe the Identification Process - 


A provision will be wate for the evaluation of the 
effectivemess of the identification, screening, an 
referral components. ii 


1. 


- 


a created to evaluate” : ae eS 


The necessary procedures and forms will be =. 
a, success of the awaréness campaign, + 
b. ‘completeness of the sctcening ee 
“or technique, 
c. operational value of the detecal process, 
and 
d. the effectiveness of the total identifica- 
tion process... a a 
The analysis of such an evaluation will result_ 
in: 
a. modification or revision of any com- 
ponent’ in the identification process, 
b. . creation of .alternative procedures or 
components, ' ; 
c. dissemination of results and changes to 
all persons who mpartiripate arid agencies 
involved.’ 
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SEQUENCE OF ASSESSMENT -ACTIVITIES 
.. PROGRAM MODEL 
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ASSESSMENT RECEIVED 
PARENTAL PERMISSION OBTAINED 


~ REFERRAL 
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ASSESSMENT TEAM IDENTIFIED 
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SCHEDULED & INITIATED 


SOCIAL PSYCHOLOGICAL MEDICAL EDUCATIONAL 


INFORMATION || INFORMATION ||INFORMATION| | INFORMATION 
- ACQUIRED ||. ACQUIRED ACQUIRED |} ACQUIRED 


ASSESSMENT | 
INFORMATION COLLECTED 
. MULTI-DISCIPLINARY zs 
STAFFING ACCOMPLISHED — |. 
COMPREHENSIVE 
REPORT DEVELOPED 


RECOMMENDATION FORWARDED | 


Assessment Process. 


Definition: Assessment is the ‘process of determin- 
ing student characteristics and functioning of an 
educational, sociological, physiological, and psycho- 
logical nature. The sequence of activjties in the 
assessment progess is presented in Figure 3. 


Purpose: The purpose of assessment is to identify 
and describe in a written report the child’s educa- 
tional, social, emotional, and physical strengths and 
weaknesses and to recommend strategies to meet the 
child’s needs. 

Policy: All students identified, referred, screenéd, 
and found to be in need of assessment will receive a 
multidisciplinary diagnostic evaluation and a com- 
prehensive staffing to determine their individual 
needs for specialized programs. In the evaluation 
process: 


* a child will receive tests appropriate to the 


degree and type of the presenting problem; 
© the tests administered will be as free of discrim- 
ination as possible considering the population 
upon which they were standardized and the 
population to which they are administered; 
© the tests will be administered in the child’s 
primary language; 
© the tests will be 
ualified to do so, 
i examiners wil//be trained to/ interpret the 
elements in each test which would be discrim- 
inatory against certain populations. 


ministered by personnel 


Diagnostic Evaluati he 


A procedure will be developed, “implemented ,gand 
evaluated to provide a continuous process for the 
formal diagnostic evalgation of children who may 
need special educatio tvices. Such a procedure 
will encompass a diagnostic, delivery system to 
assure that each child identified, referred, and 
screened for an educationally handicapping condi- 
tion will receive a multidisciplinary diagnostic 
evaluation to describe both strengths and weak- 


1. Acomplete history for each child will be ob- 
tained. Such a history will include informa- 
tion from the child, parents, and school per- 
sonnel, as well a8 any public or private 

_ agencies to whom the child is known.. The 
history will be gathered in the family’s pri- 
mary language with assurances given that 
such sides Sarasa remains confidential. Only 


the ‘child, parents, appropriate sical per- 

sonnel, and authorized agency personnel will 

have access to the information. 

The history will relate to . ‘ 

a. a statement of the presenting problem, 
and 

b. both individual and family data pértain- 
ing to medical, developmental, social, 

* and psychological data, as well as edu- 

cational and cumulative records. \ 


~A description of family and ‘sibling félationships “~~~ 
. and the environmental factors and circumstances 
* will als be noted. When available and appropriate, 


information from other agencies will be inclilded. 
2. Both informal and formal observations of the 
~child will be made for a designated period of 
time. Such observations will be made in both 
group and individual settings, including the 
home, school, and community. 
3. Any testing procedure will assure in advance 
that: 

a. the diagnostic procedure will be explain- 
ed to the parents in both oral and 
written form in their primary language; 

b. the parents will provide written permis- 
sion for a diagnostic evaluation before 

+ any individual testing takes place; 

c. the parental communication will take 

‘ place with a surrogate parent/guardian, 
if parents are unavailable; 

d. each. step of the process will have a 

, definite time line for completion; 
transportation necessary to secure test- 
ing will be made available; 

f. parents will be notified of the diagnostic « 
findings and will be involved before final 
decisions are made regarding services to 
be received by the child; 

_ g- the child may be involved in the 
decision-making process when appro- 
priate; 

h. the assessment information will be confi- 
dential and released only to the parents 
and the child when appropriate, author- 
ized educational personnel, and other 
agencies when written parental permis- 
sion has beén obtained; 

dgr-iv® the parents will have the right and 
option to seek a third party, indepen- 
dent evaluation, 

j. @ procedure is developed to be followed 
when parental permission is denied. 

4. "The Lineal ¢ evaluation will encompass the 
administration of appropriate tests based on 


» 
‘ . 
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the information gathered during the screen- 

» ing, history gathering, and observations. 

These tests’ may include, but not be limited 

to: F<. . 

a. a general physidal examination if there 
has not been*such an examination 
within the previous six months; 

b. referral for examination by specialists 
when the general physical examination 

* indicates such a need; 
c-~~opthatmological-examination; 

d. audivlogical examination;- 

e. administration of educational tests to 
‘determine strengths and weaknesses, 

, and learning style including: 

‘ 1) ‘sensory and gross motor testing to 

‘ determine perceptual motor de- 

: velopment and sensory integration, 
2) psycholinguistic tests to measure 
the level of development in the vari- 


ous language fu ; 
3) developmental segment to deter- 
mine the sequence, achievement 


of maturational levels as appro- 
priate, | 
4) speech: articulation, fluency, and 
thei voice, 
: 5) achievement tests to determine cur- 
rent level of academic performance, 
6) vocational interest and ability in- 
ventories to determine career poten- 
tial and interest. 

f. testing of mental abilities where it would 
be a valuable addition to the child’s 
profile of strengths and weaknesses, 

g. psychological and psychiatric testing 
when need is indicated by clinical ob- 
servation or by type and severity of 
handicap. 


Comprehensive Staffing 


Multi-disciplinary staffing will be used to analyze 
and interpret all diagnostic material and to develop 
a comprehensive written report for educational 
placement and instructional services for the place- 
ment committee. 

1. Accumulated data to be analyzed for inclu- 

sion in the report will include: 

a. a statement of the referral problem, 

b. a review of the diagnostic evaluation 
findings, 

¢. reports from the parent(s), child, and 


> 
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signifftgnt others having previous con- 
tact wigh thechild, 

d./ an evaluation of the child’s current aca- 
demic progress, including a statement of 
the child's learning style, and sources of 
reinforcement and reward. 

2. e written report will reflect recommenda- 
ions for educational placement and instruc- 

— tional services. 

3. |The report will be communicated and inter- 


preted_to_parent(s)_of the child, utilizing, 


when necessary, the person who administered 
the individual tests. 
4/ The report will be forwarded to the place- 
_ ment committee. 


| 
| 


he Placement Process 


Definition: Placement is the process of, deter- 
«mining for each child the educational setting within ” 
which his/her individual needs can best, be met 
under the least restrictive conditions. The sequence 
of activities in the Placement Process is pigseneed in 


Figure 4. 


Purpose: The purpose of placement is to assure 
that the complete resources of the local education 
agency are organized to address each individual 
child’s needs. ‘ 

Policy: Through published school policy, each 
child will be assured that, to the maximum extent 
appropriate, exceptional children are educated with 
children who are not handicapped, and that special 
classes, separate schooling, or other placements 
apart from the regular educational environment 
occur only when education in regular classes with . 
the yse of supplementary aids and services cannot 
be achieved satisfactorily. 


Determination of Need for Specialized Services 
Each child’s need for specialized services will be _ 
determined from the educational staffing report. A 


child's eligibility for placement*in the program of 
special education will be made in accordance with 
State 


. the criteria for eligibility as specified in the 


Board of Education's administrative regulations, 
which define the conditions under which excep- 
tional, gifted, and talented children can be included 
in special education programs. + . 

Children determined to be wig for special ® 
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SEQUENCE OF PLACEMENT ACTIVITIES 
/ PROGRAM MODEL J 


ASSESSMENT REPORT AND . 
RECOMMENDATION RECEIVED 


& 


- PLACEMENT TEAM IDENTIFIED 


| | 
i 


PARENTS NOTIFIED — 
PLACEMENT MEETING SCHEDULED 


: | ELIGIBILITY 
‘DETERMINATION MADE 


INDIVIDUAL EDUCATION _ 
PLAN DEVELOPED f 


PARENTAL PERMISSION OBTAINED 


+ 


’ PLACEMENT MADE 


Figure 4 
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education servicts will be recommended for an in- 


dividualized program as specified below. Children 
not. ‘determined eligible for the special education 
program will be recommended for the most 
appropriate educational placement within the school 
division outside of the program of special education. 


Parents will participate in the development and will 


approve a written plan describing the educational 
placement for the student. A due process procedure 
will be designed and published for the resolution or: 
disapproval or modification of the plan by the 
parents,” guardian, or studgnt: : 


Individual Education Plan: (IEP) 


An _ individualized for instr rybtional and 
- support services will be ddsigned for each child 
determined eligible for special education services. 
Through each child’s IEP, the complete resources of 


the school division will be available to bear directly _ 


on specific strengths and needs as reflected in 
_» his/her diagnostic profile and report. Each child’s 
~s, IEP will include the following: 

+ 1. A statement of.educational strengths and 
measurable constraints; 

2. .A description of the program model the child 
will follow in his/her daily and weekly 
schedule; 

3. A description of the nature and amount of 
support or auxiliary services to be provided; 

4. A statement of the support services or train- 
ing which will provided disectly to the 
regular classroom teagher, the special class 
teacher, the homebound instructor, or the 
residential staff, and the methods or per- 
sonnel to be used to provide such services; 

5. A statement describing any service(s) which 
should be provided to the child’s parents; 


- 


6. A statement of the approximate time to be * 


spent in each component of the child’s pro- 


gram model, including dates for beginning 
. each service and.anticipated duration of such 
services for the child; 
7. A statement of annual goals or objectives for 
* each child based upon the reason for the par- 
ticular placement recommended; 


8. -Designation of the person with ‘primary re- 


. sponsibility for coordinating, implementing, 
and evaluating the child’s plan; 
9. A scheduled date for reevaluation and modi- 
fication of the child’s individual plan; * 
. A schedule of meetings with parent(s) or 


guardians and student, when appropriate, 


review pupil progress. 


Placement Alternatives 


The LEA will support and maintain a variety of 
placement alternatives which will allow maximum 
flexibility in fhe design of each child’s IEP. 
Placement alternatives will include: 

1. A cchild placed in a regular olassroom who re- 
ceives supportive and auxiliary services ap- 
propriate to his/her needs. These services 
may be provided through: 

a. an itinerant or resource teacher who as- 

«~ —-2—-sists-the-regular-classroom teacher, 

b. an itinerant or resource teacher who 
works directly with the child on certain 
programs, 

c. -part-time placement ina resource room 
for specialized instruction, 

d. any combination of these services; 

2. Achild placed in,a special education class; 
room and integrated with non-special educa-’ 
tion students for certain programs or ac- 
tivities; 

3. A child placed in a self-contained ‘inert 
education classpath for all or a major por- 
tion of each day; * 

4. Achild placed in a self-contained classrogm 
in a special school serving only handicapped 
children, where the availability and proximity 
of support services warraht such a place- 
ment; 

5. A child placed in a private or public. day ~ 
school program that provides instructional 
and/or treatment services not available in the 
school division; 

6. A child placed in a 24-hour residential pro- 
gram that provides treatment, care, and in- 

, Structional programs if these intensive serv- 

ice are needed; 

7. A child receiving instruction for a specified 
time in the home or the hospital. The parents 
of the homebound or hospitalized child may 
also receive training in methods of care and 
instruction for the child; re 

8. Acchild placed in a diagnostic classroom for 
a period of time specified by the Placement 
Committee. This placement may also serve 
transfer or re-entry students, formerly speci- 
fied as requiring special education services. 
All placements in a diagnostic classroom will 
be temporary, and an ongoing evaluation will 
be conducted, 

9. Services for preschool children, as follows: 

a. The child and his parents may be seen 
on a régular basis by a penal education 


teacher in a regular school; 

The child and his parents may be seen 
on a regular basis by a special education 
teacher in the child’s home; 

The child may attend public orptivate 
program outside the public school. 
This program should include services 
available for parents. 


Placement Resources and Services 


In order to provide a comprehensive instructional 
program tailored to the unique needs of each excep- 
tional child, the LEA may provide the following 
sewvices by qualified personnel: 

1.- Special education instructional services for. © 

ages 2-21, 


( ; ’ 
Nursing services to include nutrition and 
hygiene, 
Instructional support services for the visually 
impaired, 
Occupational therapy, 
Physical therapy, 
Speech and language therapy, 
Dagnostic/educational audiology and re- 
habilitafion, 
Social work services, 
Psychological services, 


; Adaptive physical education, 
. Adaptive instruction in specific academic” 


subjects, 


. Music therapy, my 
. Vocational and career counseling, 
. Counseling and guidance services; 
. Career development services. ‘ 


- SEQUENCE OF INSTRUCTIONAL ACTIVITIES | 
PROGRAM MODEL 


PLACEMENT MADE. . 


INSTRUCTION TEAM ASSEMBLED ~ 
7. 


+ SHORT TERM OBJECTIVES DEVELOPED 


INSTRUCTIONAL STRATEGIES DEVELOPED 


| INDIVIDUAL INSTRUCTION 
a PLAN COMPLETED 


__ PARENTS CONSULTED APPROVAL OBTAINED 
NEW OBJECTIVES INSTRUCTION BY OBJECTIVE || ~ 
. ESTABLISHED INITIATED | 
ACCOMPLISHMENT MEASURED] | |ACCOMPLISHMENT MEASURED]||’ - 
AND RECORDED AND RECORDED sl 
Os NEW OBJECTIVES ESTABLISHED 


INDIVIDUAL PROGRESS ef 
REPORT UPDATED 


PARENTS CONSULTED 
*RECOMMENDATION TO PLACEMENT 
d COMMITTEE MADE 
RE-EVALUATION AND 
PLACEMENT COMPLETED 


PARENT APPROVAL OBTAINED 


Figure 5 . ; 
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‘ Instructional Process 


Definition: Instruction is the process of désiuning 
and conducting activities to assist students enrolled 
in the special education program in achieving a 
series of developmental and sequential short-term 
objectives. The process leads directly toward the 
attainment of stated annual goals. The sequence of 
activities in the Instructional Process is presented in 
Figure 


Purpose: The purpose of instruction is to provide 
each child enrolled in the special education pro- 
gram with the opportunity for optimum growth 
through a planned sequence of activities and experi- 
ences. The instruction is coordinated so that the 
total resources of the LEA are utilized as needed to 
assist each child in achieving individual objectives. 


Policy: It is the policy of the LEA that, for every 
child enrolled/in the special education program, an 
individual ‘instruction plan“‘will be developed to 
coordinate the activities of all personnel involved in 
the instructional program of each child. It is also 
the policy/of the LEA that each child’s progress 
toward achieving stated objectives in the. individual 
instruction plan shall be measured and accumulated 
into an/ individual .progress report which will be 
reviewed at least annually with the child’s parents. 

These policies pertain to all children either 
receiving direct services within the LEA er receiving 
educational services* outside the school ‘in a 
placement designated by LEA pergonnel. 


Individual Instruction Plan 


1. Development of Short Term Plan 


a. Timing — Within a period of six weeks — 


following placement, an individual in- 
struction plan will be developed for each 
child in the special program; 

b. Pérsonnel involved — All personnel with 
direct responsibility for providing in- 
structional and/or related services, the 
parent, and the child will be involved in 
the development of the child’s individual 
instructional plan and in the establish- 
ment of specific measurable objectives 
to be achieved in each area or segment 
of the child’s program. 

2. Content of Plan: The individual instruction 
plan will: 


a 


a. incorporate the findings and recommen- 
dations from the child’s individual edu- 
cation plan;(See page 00); 

b. provide for revision of annual goals or 
the establishment of new or additional 
long-range goals which may be made 
during or after the six-week initial place- 
ment period; 

c.. specify short-term measurable objec- 
tives to be reached by the child in each 
area of instruction or related service. 
These short-term objectives will be de- 


velopmental and sequential, leading to 


the. achievement of the annual 
% specified in the IEP. Each objective will 
include a statement of when, how, and 


by whom the objective is to be meas-— 


ured. Objectives will be established for 
each child in the cognitive, affective, 
and psychomotor domains; 
d. specify procedures, media, and ma- 
terials to be used in the instructional 
~ process leading toward the achievement 
of each objective; ~ 
e. specify the procedure through which 
each child’s progress will be periodically 
reviewed by all personnel involved in 
. his/her ifstructional program and new 
short-term objectives established. 


Individual Progress Report 


An individual progress report will be maintained 
for each child in the special education program. 
This individual proggess report will: 


1.5 reflect the child’s progress toward the 
achievement of each behavioral objective es- 
tablished in his/her instructional plan; 

2. reflect progress toward the achievement of 

established long-range goals; 

3. report instructional procedures, methods, 


and materials found to be effective in the 


achievement of specific objectives; 
4. reflect ‘instructional settings (i.e., small 
’ group, individual) found to be effective in the 
achievertient of specific objectives; 
5. réport the timing and sequence of the-estab- 


lishment of additional short-term objectives: 


asthe school year progresses; —~ 
6. serve as the basis for reporting each child’s 


progress to inet parent: 
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Reevaluation of Placement 


Each child’ s placemgnt wilk tigdevalusted on at 
least an annual basis to assure that the child is suc- 


ceeding and to determine if a more appropriate . 


placement is needed. More frequent evaluation may 
be requested by: the child or any other person who 
has reason to believe a reevaluation is pertinent. 
The annual review of each child’s placement will 
take into account all information gathered from the 
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SEQUENCE AND TIMING OF EVENTS 
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measurement of the effectiveriess of the long- and 


- short-term behavioral objectives established in the © 


child’s individualized instructional.plan. 


Timing of Program Model 


The sequence and. timing of events in the program 


. model are included as Figure 6, showing the weeks 


over a year span for each event in the plarining 
activities. ' 
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Il. Respogsibilities for Special Education 
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‘ 


The staterhents ‘of responsibility presented here 
have been written to be consistent with the adminis- 
trative philosophy that the building principal is the 
educational leader of the school and is responsible 
for all programs within that school. The planning 
team should review these statements of responsibil- 
ity and develop statements that are consistent with 


< 
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State Department of Education 


The Department of Education is the state agency 
with primary responsibility for insuring that educa- 
-™ tional services are provided to all handicapped 
children from the age of 3 to 21, thereby fulfilling 
the state’s mandate of providing free, appropriate, 
public education for handicapped children. In this 
process, it is intended that local education agencies 
- (LEAs), other state agencies, institutiéns, and pri- 
vate organizations be utilized to provide the 
required educational services so ‘that all handi- 
capped children are receiving all necessary educa-’ 
“tional services by the 1976-77 school year. In 
meeting the above stated goals, handicapped 
children are to be educated in the least. restrictive 
setting appropriate to their individual needs. 

To accomplish the objective of serving all handi- 
capped children, it is the responsibility of the De- 
partment to: 

© Determine eligibility criteria for those to receive 

special education services, 

© Provide or use to be provided all necessary 

special education services, 

Establish regulations and guidelines pertaining 

to the education of handicapped children, 

© Establish ‘implementation guidelines and facil- 
ity specifications for special education services, _ 

© Establish certification requirements for -.per- 
sonnel providing services to handicapped 
children, 

© Provide assistance to LEAs in implementing 

‘and operating educational programs for handi- 

capped children, 

Review and approve iapieinenation and op- 

eration of education programs for handicapped 

children to ensure conformance to established 

* standards and guidelines, 


. e 


the administrative policy of their own local school 
system. 

The goal of this activity is to develop a~set of 
statements that can be agreed upon by administra- 
tors and program specialists and that will sérve to 
delineate clearly the basic responsibilities involved 
in providing a full services program. 


© Receive, disburse, and administer state and ‘ 
federal funds designated for education of 
handicapped children, 

¢ Establish guidelines to protect student and 
parent rights, particularly in the areas of due 
pracess and confidentiality of information. 


Division of Special Fducation: 


The Division of Special Education has the leader- 
ship role in expanding and developing. educational 
programs. for handicappeduchildren in the state. It 
provides guidance in the implementation of State 

“Board of Education regulations and policies govern- 
ing the educatidn of handicapped children and | 
provides direction and assistance for special educa- ~ 
tion in the State. 

It is the responsibility of the Division of Special 
Education to: 

© Serve as the advocate for special education in 

the Department of Education and state govern- 

ment, 

Work closely with and provide staff Support to 

the State Advisory Panel for Special‘ Education, 

Inform LEAs, parents, and other agencies of 

the content and implications of state and fed- 

: « eral laws pertaining to the education of handi- 

capped children, 

© Perform statewide planning for " educatiogal 


programs and services for handicapped : 
children, 
© Update the State Plan for Special Education 


annually, 
© Develop the necessary procedures, guidelines, 
forms, and instruments to implement State 
Board of Education policies, and state and fed- 
+ eral laws governing the education of handi- 
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capped children, 
* Monitor implementation of special education 
programs, 2 
© Monitor special education programs to assure 
compliance with state regulations, 
© Review LEA special education plans and rec- 
ommend action on them to the Department of 
- + Education, * : 
¢ Aprove LEA requests for state reimbursement 
‘ for expenditures for special-education services, 
¢ Administer Education for the Handicapped Act 
funds and monitor programs funded from t! these 
monies, 

Review eee for projects involving handi- 

capped students made to other Elementary and 

Secondary Education Act programs, 

© Provide and participate in inservice training 
for educational personnel, 

Maintain summary information on special edu- 

cation in the state, 

* Disseminate information concerning educa- 
tional programs for the Handicapped to inter- 
ested agencies, organizations, and individuals, 

© Participate in accreditation and reevaluation 
studies of LEAs, 

¢ Review and recommend action on certification 
requests of specia] education teachers and other 
specialized personnel providing services to 
handicapped children, 

we: Serve as liaison with other state agencies, par- 

* ent and professional organizations, and other 
private agencies serving handicapped children, 

© Serve as liaison with c 
préparing personnel to work with handicapped 
children, . 

© Serve as liaison with federal projects and na- 
tional agencies which provide services for 
handicapped children. 


‘Local Education Agencies 


The local LEAs have the primary responsibility 
for providing appropriate educational programs for 
all handicapped children between the ages of 3 and 
21 who are legal residents of the local district. The 
basic responsibility for handicapped children is to 
ensure that all such children receive a free and ap- 
propriate education. 

The LEA’s responsibility for a handicapped child 
is not lessened if the child is being served by another 
public agency, institution, or private organization. 
The LEA has the final responsibility to insure that 
the needed services are provided, either by providing 
the service directly or obtaining the service from 
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lleges “and universities , 


‘ another source: The organizational arrangements 
under which handicapped children are served, the 
agencies providing services, and the types of services 
provided are determined locally to meet individual 
situations; such determinations are to be within 
state guidelines. | 

To ensure the education of all handicapped 
children, the LEAs have the responsibility to: 


¢ Seek out and locate all children within the LEA 


with possible handicapping conditjons, includ- 


ing those served by other public and private. . 


agencies, 


educational needs, the development of indi- 
vidualized educational plans, and the provision 
of appropriate educational services for every 
handicapped child inthe LEA, —_. 
Operate-educational programs to serve handi- 
capped children in accordance with policies, 
procedures, and guidelines established by 
the State Department of Education, 
© Coordinate services for handicapped students in 
the LEA provided by the schools, other public 
and private agencies, and individuals, 
¢ Contract with other LEAs, public and private 
agencies, and individuals to provide appraisal, 
instructional, and support services to handi- 
capped_children, 
Extend, ata minimum, equal effort on behalf of 
the education of each handicapped child as ex- 
pended for the education of each non- 
handicapped child, 
Develop and approve the special education li 
and budget and submit the plan, after ap- 
proval by the local school board, to the State 
Department of Education, Zr 
© Provide. a special education inservice training 


program for LEA personnel to maintain and ‘ 


improve their skills and abilities in serving 
handicapped children, 


children and their parents in accordance with 

procedures established by the State Department 

of Education, 

Maintain information -records of all handi- 

capped students in such a manner as to protect 

confidentiality of information and to allow par- 

ental access to information, 

¢ Maintain information records of all handi- 
capped students in‘ such a manner as to 


protect confidentiality of information and. » to. 


allow parental access to information, AG 
© Provide such reports concerning the education 
of handicapped children as required by the 
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Provide for the comprehensive evaluation: of | 


Provide for due process for handicapped - 


State Department of Education, 


© Maintain information on state and local educa-'¢\ 
tional programs for the handicapped, parent 3 
organizations, and other services for the handi-.,: + 
capped and provide such information to par’’, 


ents of handicapped children, 

© Provide for a multi-sourced diagnostic ’eval- 
uation and a comprehensive staffing of all 
handicapped students’ receiving special educa- 
tion services. All tests administered will be as 
free of discrimination as possible, considering 

«the population upon which they were standard- 
ized and the population to which they-are ar 
ministered. 


School Principal 


The school principal has the primary responsi- 
bility for providing educational programs to handi- 
capped children. The primary role of the principal 
in this area is to ensure the effective and complete 
provisian of necessary and appropriate services to 
handicapped children. in the school. Specific re- 
sponsibilities are to: 

© Coordinate and administer special education 
services in the school, 

¢ Supervise educational personnel serving handi- 
capped children in the school, 

© Designate and implement educational \pro- 
grams for handicapped children in the school, 
in accordance with approved policies, proce- 
-dures, and guidelines of the LEA and of the 
State Department of Education. 

* Promote attitudes of school personnel and par- 
ents that encourage the acceptance and in- 
clusion of handicapped. children in regular 
classes and interaction with regular students, 


© Receive referrals of students with suspected — 


handicapping conditions from teachers, -—par- 
ents, and others, 

e Arrange for appropriate evaluation for those 
students recommended for evaluation “as a 
result of a screening procedure, 

¢ Supervise the maintenance of child records at 
the school level and protect the sontientiality” 
of these records, 

© Receive teacher requests for assistance and pro- 
vide or arrange for specialized assistance, 

© Implement due process procedures, 

¢ Plan for special education programs in thé“ 


school and make, budget recommendations to 


the superintendent, 
© Participate in LEA plan for special education 
services. : 
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., Handicapped Children 


*. 


Teachers Serving 


‘ 


« 
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Teachers wha handicapped children are . 


teachers .of special - classes, resource teachers, 
itinerant teachers, homebound . and hospital 


teachers, child development specialists, and other, 


teachers with handicapped children in their dlass- 
rooms. Specific responsibilities of these eachent are 
to: 


cesses, as appropriate,’ 

® Cooperate and participate in the development 

‘of individual student placement plans, 

* Coordinate the p a gee of individual in- 
struction plan for each child, including de- 

velopmental and sequential short-term objec- 

tives leading to the cea 3 of annual goals 

specified in the placement plan, 

Provide appropriate inspection to handicapped 

students, 

¢ Request. support and assistance from special- 
ized resource personnel as. necessary to meet 

- the needs of handicapped children, 

© Provide consultation assistance to other edu- 
cational personnel, as appropriate, 

© Monitor student progress and update individual 
instructional plan, “ 

© Maintain continuous progress report on student 
achievement of specified objectives, 


je 


© Participate in and conduct periodic reviews of - 


student progress, 
¢ Hold and attend regular parental conferences, 


and conduct home visits to students and their ~ 


parents, as appropriate, 

© Participate in annual placement meeting of 
handicapped students, providing Placement 
Committee with summary of student achieve- 
ment in prior placement. ° ” 


LEA Supervisor of Special 
Education 


The Supervisor of Special Education has a leader- 


ship role in developing and expanding special 
education programs in the LEA. The supervisor . 


provides guidance in the implementation of local 
atid state Board of Education ‘policies and regula- 
tions governing the education; of handicapped 
children in the LEA. The supervisor’s primary re- 
sponsibility i is to coordinate all technical assistance 
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4 


©-Participate-in-the-referral-and- valuation pro- erreners 


\ 


or instructional support services in support of the 
instructional program for handicapped students 
within the LEA. The specific responsibilities are to: 
© Serve as the advocate for special education in 
the LEA, 
©’ Work closely with and provide staff support to 
the local Advisory Committee for Special Edu- 
cation, 
Inform LEA personnel, parents, and other 
tate and federal laws and regulations pertain- 
ihg to the education of handicapped children, _ 
Coordinate LEA planning for educational pro- 
“gtams and services for handicapped children, 
Update the LEA plan for special education an- 
nually, . 
Maintain summary data on special education in 
the LEA, 
Disseminate information concerning LEA ed- 
ucational programs. for the handicapped to in- 
terested agencies,” organizations, and indi- 


agencies of the content and implications of | 


~ 


who provide services to handicapped students - 
in and of the LEA, 

® Coordinate the development of LEA ' ‘inservice 
program for special education, 

® Participate in total LEA inservice program for 
all personnel, 

® Provide liaison with parent and professional - 
organizations. 


is 


Appraisal and | Support Personnel 


These personnel provide additional services .to 
handicapped children or children with suspected 
handicapping conditions. They include, but are not 
limited to, educational and psychological examiners, 
speech and language pathologists and audiologists, 


. school counselors,.. school . nurses, occupational, 


music and physical therapists, social workers, 
psychologists, and physicians. 


\s Their work in connection with the implementa- 


tion of individual goals in the instruction prograin © 


viduals, | falls under the supervision of the principal. Their 


Provide technical assistance to principals in the work in connection with appraisal and placement 
supervision of. special education programs and —_| functions falls under the appropriate supervisor of 
personnel, .- instructional support ‘services. Specific duties vary 
Coordinate LEA awareness, screening, assess- | with the position, but in general their responsibil- 
ment, and placement programs, _ ities are to: 

Initiate and administer programs to locate and | © Participate in the referral, evaluation, and 
evaluate students with suspected handicapping | placement processes, as appropriate, 


-conditions, 

Monitor operation of LEA progtams for handi- 
capped children to assure, operation in accord- 
-ance with local and state approved policies, 
procedurcs, and guidelines, 

© Provide consultative service, through. princi- 


pals, to teachers serving handicapped students, | 


¢ Maintain information on and liaison with other 
public and private agencies and individuals 


« 


| © Assist in the developmert and implementation 
of individualized instructional plans for each 

| handicapped student, 
© Provide necessary supportive services for ae 


capped children, 
© Provide consultative "vervices to other cde: . 
tional personnel, ‘ 


© Participate in periodic reviews of student pro- 
grams. : ; . 


The felipsdng section of the Planning Guide 
consists of forms to be used in reviewing the existing 
program and planning for the development’ of 
additional program elements leading to a .full 
services program. The forms consist of Program 


Planning Forms 


Element statements abstracted from the Model . 


Program. 

The first step in the final planning process is for 
the planning team to revise the program element 
statements to make them consistent with the team’s 
revision of the model program. The resulting list of 


_ program elements should reflect those parts of the 


local. program that the planning team will recom- 
mend for implementation. 

In using the planning forms, the team should 
consider eaeh program element independently. 
First, is this program element adequate as it is 
currently operating? The term “adequate” should 
be defined operationally as it is described in the 
model program. If the team decides that the first 
program element is adequate, it should be checked 
bag! and the next element considered. 

. If the pera element is deemed not adequate ‘at 


ses * 


the present time, two’ possibilities should be con- 
sidered. It may be possible that. the program 
element can be implemented through administrative 
reassignment of existing- personnel or financial 
resources. This may be achieved through the 
reordering of priorities within the instructional 
program. In assessing available financial resources, 
the planning team should consider flow-through 
federal funds connected with P.L.- 94-142: If the 
program element can be developed and imple- 
mented in this fashion without additional financial 
resources, the second column should be checked. 

But if, after review of existing resources, the de- 
termination is made that additional financial or 
other resources are needed to develop and imple- 
ment the program element, the planning team 
should note in the third nonin the action and 
funds required.’ 


* Thus, when these forms have een completed, the 
, Planning Guide represents an assessment of what 


program elements exist currently, what could be 
instituted with available resources, and what 
elements will need additional financing to achieve a 
full services program. 


-@ 


Full Services Program Model 


Special Education ‘ 


x Planning Guide 


Program Element 


A. Awareness System 
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1. 
2. 
3. 


yo Ht 


Policy assuring awareness system 
Personnel to administer awareness system 


Training program for personnel involved in aware- 
ness system 


. Procedures for awareness system developed 

. Awareness materials develope | 

. Personnel to conduct mass screcainig activities ° 

. Mass screening instruméats available 

. Personnel to conduct cinusposi visits 

. Personnel to conduct home visits 

. Individual screening instruments available 

. Personnel to conduct individual screening 

5 — to prepare referrals for comprehensive as- 


sessment 


. Parental permission forms for referral for individual 


screening. available 


: Parental permission forms for referral for compre- 


hensive assessment available 


Can be developed 
without pena 
resources? 


em hae canneee R 


Action required 
for adequate 
development? 


Program Element 


Adequate? 


B. Assessment Activities 


1. Policy providing multi-sourced diagnostic evaluation 
i and comprehensive staffing 


2. Policy assuring protection in child evaluation pro- ; 
cedures . “ . | 


3. Management:system to coordinate assessment activ- 
ities . 4 


4; Trained personnel to coordinate and supervise com- 
prehensive assessment activities 


5. School personnel to conduct assessment activities 
Psychological assessment ’ 
Educational assessment 
Social history 
Specialized diagnostics 
Other 

’ 

6. Procedures available to secure non-school personnel 

for specialized diagnostic information as needed 


7. Appropriate diagnostic material available 
B. Procedures for multi-disciplinary staffing e 


¢ 
9. Procedures for comprehensive written report for all . . 
children evaluated 


10. Procedure for interpreting assessment findings and 
erecommendations to parents 


11. Procedures for informing parents of procedural safe- ¢ 
guards 3 


7 


» 12. 
13. 


Cc! 


14. 


_. §Special Education 
Full Services Program Model 
Planning Guide [continued] 


Program Element 


Facilities for assessment sequence activities 


Provision of transportation for family to assessment 
site if ae 


Inservice training program for personnel involved in 
assessment activities 


Placement Activities 


"hy 


Management system to coordinate peenren activ- 


ities 


. On-going training program for personnel involved in 


oS _ placement activities 
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“\ 
. Procedures assuring least restrictive placement in ac- 


cordarteg ¥ with individual education program 


i 
. Personnel to- coordinate and supervise placement 


activities ia 
N\ 


. Personnel to staff placement activities 


. Provisions for released time for personnel to partici- 


’ pate in eae Phe 
. Individual edu€ation plan developed wee child 


served by special education program. Children 
served through placements outside of the division 


. Facilities for placement activities 


. Procedures for parental involvement in individual 


education program 


Adequate? 


Can be developed 
without additional 
resources? 


Action required 
for adequate 
development? 
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Can bs dercleied ——- | Action required 9 ~ 
Program Element Adequate? without additional ” for adequate 
‘ resources? . development? 


%, 


. Procedures for parental approval of IEP 
. Placement alternatives: 
a. Regular classroom with supportive services to 
teacher and/or child through itinerant or resource 
teacher 


. Diagnostic-classroon™placement . 


. Regular classroom with part-time placement in 
_ Tesource room 


. Special classroom allowing integration with non- 
handicapped students for certain programs and 
activities 


. Self-contained special classroom for all or a major 
portion of day 


. Special center or school 
. Public day school program 
. Private day school program *, 


i. Residential programs providing special education 
and related services 


j. Home and/or hoggital instruction 


. Home and center based preschool instruction for 
children and parents ; 


12. A full range of supportive services available 


Special Education | “=e -aen 
Full Services Program Model a > isso 


D. 
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Planning Guide [continued] - 


Can be developed 


‘ Action required 
Program Element Adequate? ‘without additional for adequate 
. resources? development? 


13. Procedures to assure confidentiality of records 


14. Procedures to assure due process rights for children 
and parents available 


15. Due process ee for LEA al 
Instructional Activiti 


1. Policy assuring individual education plan for all 
children served directly by LEA or through serv- 
ices outside of LEA 


2. Policy assuring individual education plan for all 
children served outside of LEA to fulfill intent of 
free, appropriate public education 


3. Program standards for each type of program alter- 
native ' 


4. Management system to assure involvement of _in- 
structional and support personnel working with an 
individual child to participate in the development 
and implementation of the child's individual instruc- 
tion plan 


5. Facilities to assure optimum instructional program 


6. Instructional materials to assure appropriate indi- 
vidualized instructional programs 


7. Procedure to assure periodic updating of individual 
instruction plan and setting of new objectives 
t . 


8. Procedures for annual review to assure appropriate- 
ness of IEP 
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Program Elemerit 


Staff supervision available 


. Technical assistance available ’ 


. Facilities for support service personnel where they” 


work with children “ 


- Clerical help for support service personnel to assist 


in report preparation 


. Clerical help for instructional personnel to assist ‘in 


maintenance of individual education plans 


. Procedures to assure participation of teachers in 


parent conference-activities 


. Qn-going inservice training program for all person- 


nel involved in instructional activities with handi- 
capped children . 


E, Administration ‘and Supervision 


1. 


Statements of responsibilities for special education 


program developed and published 


. Personnel ‘to supervise total program 


. Advisory committee (including pdrents and handi- 


capped individuals) appointed and operational 


. Special education plan developed and published 


Adequate? 


Can be developed 
without additional 
resources? 


Action requi 
for adequate 
development? 
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Special Education - coal 


8 eos Full Services Program Model 
Planning Guide [continued] : 
: 
: Can be developed Action required 
Program Element Adequate? without additional for adequate 


resources? development? 


5. Program and procedures manual developed and 
published including: 


Special education policies 

Roles and responsibilities 
Awareness and screening activities © 
Assessment activities 

Placement activities 

Instructional activities 

Due process procedures 
Confidentiality procedures 

Forms and usage instructions 


6. Inservice training program for all personnel (igstruc- 
tional and non-instructional) who deal with the 
handicapped 

7. Approval of local plan by local school board 

4 


8. Approval of local plan by State Department of 
Education 4 . 
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